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EDUFIRST Training Program Syllabus

1. Introduction
The training course corresponds to Activity 4.1 “Co-design the Training program  (October – November 2025)”; to “Activity 4.2 Implementation of the training program (January – March 2026)”; and to A4.3. Co-design of between 1 and 3 new ECEC services in each city (Last sessions of the Training Program)

What is written in the Template is that Edufirts Team will:
Co-design a blended training programme and educational materials: This 35-hour blended course will be held between the 21st and 24th months (3 months) and will take advantage of the whole project's learnings, knowledge and creativity. The blended training program will be structured in modules combining face-to-face teaching activities; workshops; conferences; and online personal work, and will enable practitioners and other key stakeholders, to innovate, transform and improve, at both individual, organizational and system levels the ECEC services.

Concretely, the A4.1, A4.2 and A4.3 activities are proposed as follows:

A4.1. Co-design a blended training programme and educational materials.
Tampere will lead the co-designing process of the training program and educational materials in a participative way with staff, policymakers and families, including the definition of the objectives, contents, didactic approach, online and offline sessions contents, leaders of each module, self-evaluation, Child Guarantee schema, etc. UVIC will guarantee the quality of content, methodology, structure and evaluation, by reviewing all the materials. The content of the training course will be delivered to Tampere in English and will be translated into each language by the cities.

A4.2. Implementation of the training programme for ECEC professionals and policymakers in each city.
Each city will be coordinated by Tampere with UVIC support to implement the training course in their context in a collaborative way. Because context matter, it is important that each city customise the calendar, timetable, or even some methodologies to implement the training course in the best conditions possible, with the highest possible impact. Each city will be responsible for the organisational aspects of the course and for recruiting 45 internal staff and policymakers per city + 15 UVIC (and 40 Vic)

A4.3. Co-design of between 1 and 3 new ECEC services in each city.
The last main activity of the project is about designing new ECEC services that can provide an adequate response to the needs and challenges raised and following the new EDUFIRST model proposed. Each city will co-design among staff, policymakers and families between 1-3 new ECEC services or reshape some already existing services. 

2. Calendar
A) The course must be done between January and March 2026.
B) The Syllabus is about to have common goals, materials, activities and evaluation but a flexible and adapted calendar to each partner
C) The training course is 35 hours blended in total, mixing online and offline and diverse activities
D) Each city will be responsible for the organisational aspects of the course and for recruiting 45 internal staff and policymakers per Barcelona, Milan and Tampere. In addition UVIC will teach 15 participants and the city of Vic 35 more. 
All these activities should all be carried out during training times for educators.

3. Structure of the training course “Towards Intercultural, Communitarian, Responsive and Global ECEC Services”
3.1. Course Objectives
a) General Objective
To provide ECEC professionals and policy-makers with the competences, criteria and tools to analyse, rethink and transform educational services from a responsive, communitarian, global and intercultural perspective.
b) Specific Objectives
• To understand the difference between multiculturalism and interculturality and their relationship with ECEC services.
• To identify good practices for reception, responding to and engaging with families from diverse cultural, linguistic and religious backgrounds.
• To recognise challenges and opportunities arising from cultural diversity within ECEC services.
• To interpret and use EDUFIRST materials to analyse practices and imagine new ECEC models.
• To develop competences in observation, critical reflection and pedagogical documentation.
• To create a personal portfolio linking theory, practice and improvement proposals.
• To promote transformation processes using Design Thinking applied to local contexts and to design new or reformulated ECEC services that respond to the current challenges of each city. (Activity 4.3) 

3.2. Course Content and thematic Axes
1. New Families, Responsive ECEC Services and Community
a. Reception, communication and participation
b. Systemic perspective (child–family–service–community // Policy – Institution – practices)
c. Inclusive and collaborative practices

2. Child Guarantee
a. Current social challenges
b. Prevention of cultural and economic exclusion
c. Criteria for equity and quality in ECEC

3. Intercultural Education
a. Conceptual perspectives
b. Home languages, identity and cultural legitimacy
c. Educational expectations and professional biases
d. Representation, inclusion and communication

4. New Proposals for Responsive ECEC Services: Design Thinking

3. 3. Course Structure: two face-to face sessions (initial and final) with individual work (8 hours in person + 27 hours of individual work)

a) INITIAL SESSION – In person (4 hours or 2h + 2 hours)
Objectives of the session:
• To obtain a clear picture of the centre’s social and intercultural reality: initial analysis of the cultural and linguistic diversity of the service or of the content within the subject.
• To initiate critical reflection on spaces, practices and relationships.
• To connect the team with EDUFIRST materials and with the three axes of the course.
Contents and activities:
a) Introduction of participants
b) Presentation of the training and the axes of the work (PPT Material 1 – Jordi/Jasmina: EDUFIRST presentation and 3 axes presentation: new families and responsive ECEC services; child guarantee; and intercultural education)
c) Analysis of each city context based on specific materials to each city/country  based on the work of a service/centre, or reflection on a dynamic through a video or reading). Examples: (Material 2 – PPT based on the City Background Report from Each city) documentary about migration; poverty; motherhood…; reports about the same subjects and ECEC services… 
d) Individual analysis – small group discussion of intercultural and responsive challenges and opportunities in each city’s service (Material 3: some examples about the guidelines – questions for the group dynamic)
e) Coffee break - (End of the 1st session of 2 hours)
f) Initial debate with guiding questions (each partner can use the following questions)
*What do we see? What do we not see? What concerns us? (Ensuring debates about salaries/resources do not absolute dominate the conversation —helped by OECD graphic on diminishing returns of educational investment)
o Who is included? Who is left out?
o What are the first points of tension or warning?
o What responses are we giving? Do they match the challenges identified?
g) Closing dynamic: Agreement on the key challenges of each city to guide the training process related to the 3 axes of the Training Course. 

Goal: to reach a consensual definition on the shared challenges that will guide the Individual Work with its axes (new families and responsive ECEC services; child guarantee; and intercultural education) and the last face to face session (design thinking)



b) INDIVIDUAL WORK (27 hours online)
“Explore, document, reflect and design”
This phase contains the bulk of the work, as guidance becomes meaningful when practice is transformed from within.
1. Readings and Reflections (8 h)
• Reading of the Chapters 1, 2 and 3 of the EDUFIRST book
• Responses and reflections to open-ended questions (Google Forms)
2. Observation and Documentation (8 h)
• Systematic observations of spaces, routines, relationships and communication with families
• Photographs of spaces (without children if necessary)
• Observation notes and micro-narratives (3-5 pages more photos)
3. Centre Portfolio (6 h)
Creation of a portfolio or internal dossier (can be based on the Google Forms from Session 1):
• analysis of the centre’s reality
• challenges and opportunities
• individual and collective reflections
• links with EDUFIRST materials
• initial proposals
Suggested length: 5–6 pages
4. Audiovisual or Visual Piece (5 h)
Creation of a short video / Canva / visual narrative showing:
• an observed challenge
• a practice to be improved
• an opportunity for intercultural, responsive and community-driven change
This serves as the basis for the Design Thinking prototype.


c) FINAL SESSION – In person (4 hours or 2+2)
Main goal: to design Thinking Session: from challenge to change prototype. 

Phase 1. Empathise
• Share observations and portfolios
• Identify the needs of children, families and the team
Phase 2. Define the challenge
• Reframe the initially detected challenge: “How might we…?”
Phase 3. Ideate
• Guided brainstorming
• Proposals for possible changes in spaces, relationships, time or communication
Phase 4. Prototype
Creation of a visual prototype:
• space map
• flow and time diagram
• transformation of a routine
• new welcoming proposal
• materials and devices
• models of family–centre relationships
D) Final Outcomes of the training course
• Intercultural diagnosis of the ECEC service
• Complete portfolio with analysis and responsive proposals for ECEC services
• Audiovisual piece documenting the process
• Responsive transformation prototype for ECEC services generated through Design Thinking
• Realistic, responsive and sustainable action plan for the city’s ECEC services

5. UVIC COURSE (for University teachers)
Contents and activities:
a) INITIAL SESSION – In person (4 hours)
• Introduction of participants
• Presentation of the training and axes
• Guided observation (video, reading or centre-based analysis). Examples:

· Video about the relevance and also inequalities for early children in Catalonia https://www.3cat.cat/3cat/comencar-de-zero/video/6276356/  
· Caritas Report on the state of the art of poverty in Spain, and how it affects families and children https://www.caritas.es/producto/ix-informe-sobre-exclusion-y-desarrollo-social-en-espana/  
· The role of children poverty in the social reproduction of inequalities https://www.3cat.cat/3cat/la-pobresa-es-cronifica-a-catalunya/video/6372477/ 
· Book Hein de Hass, 2024 “Los Mitos de la inmigración” Ed. Península. – “How migration really Works” Vikin; 
· Other

• Individual analysis – small group discussion of intercultural and responsive challenges and opportunities in each city’s service
• Coffee break
• Initial debate with guiding questions:
*What do we see? What do we not see? What concerns us? (Ensuring debates about salaries/resources do not absolute dominate the conversation —helped by OECD graphic on diminishing returns of educational investment)
o Who is included? Who is left out?
o What are the first points of tension or warning?
o What responses are we giving? Do they match the challenges identified?

• Agreement on the central challenge

b) INDIVIDUAL WORK (28 hours)
“Explore, document, reflect and design”
1. Readings and Reflections (8 h)
• EDUFIRST chapters 1–3
• Reflection questions (Google Forms)
2. Analysis, validation and improvement proposals for the self-assessment tool (chapter 3) (12 h)
Reading, responding to and validating the analysis and improvement guidelines (Delphi method)
3. Incorporation of questions on the centrality of early childhood education across all subjects (8 h)

c) FINAL SESSION – In person (4 hours)
Design Thinking session (same structure as previous section)
“Design Thinking Session: from challenge to change prototype”
Phase 1. Empathise
• Share observations and portfolios
• Identify the needs of children, families and the team
Phase 2. Define the challenge
• Reframe the initially detected challenge: “How might we…?”
Phase 3. Ideate
• Guided brainstorming
• Proposals for possible changes in spaces, relationships, time or communication
Phase 4. Prototype
Creation of a visual prototype:
• space map
• flow and time diagram
• transformation of a routine
• new welcoming proposal
• materials and devices
• models of family–centre relationships
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